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Introduction 

 

This Quality of Education policy outlines how we work and organise ourselves to 

ensure that provision in our school meets the needs of all learners.  

 

Our whole school approach: consistency and high expectations. 

 

We believe that children learn best when there is consistency and continuity in our 

approach. We hold common expectations of our practice and through mutual 

challenge and support, we ensure that it is of a consistently high quality. We expect 

each teacher to take a full and determined responsibility for their own teaching 

development and the progress of all of the students in their classes. We expect 

teachers to have consistently high expectations of all students in all areas of their 

learning and school-life. 

 

The purpose of our teaching and learning: student progress. We teach for progress. 

 

This means that we work to ensure that all students are improving skills, knowledge 

and understanding across all lessons and activities. We recognise the need for 

consolidation and practice, but we are vigilant in our avoidance of tasks that 

involve unnecessary repetition or low levels of challenge. 

 

 

Seven Core Elements of our Provision 

 

1.Curriculum 

The most important aspect of our provision is Curriculum Intent. For the 2019/2020 

curriculum we have acknowledged the contextual needs of our learners and made 

developments to ensure our timetable is broad, rich and “shapes the futures” of our 

students effectively. Every part of our curriculum is underpinned by our core purpose 

of ‘safe’, ‘ready’, ‘respectful’. 

 

2. Subject knowledge 

We believe that children learn best when teachers are well informed, 

knowledgeable and confident about what they are teaching. Our curriculum 

planning; our use of subject leaders; our CPD (Continuing Professional Development) 

programme and our staffing patterns ensure that all learning is led by staff with 

strong subject knowledge. 

 

3. Planning 

Our planning is based on systematic and accurate assessment of our students’ prior 

learning. We plan teaching strategies carefully, creatively and imaginatively, based 

on our knowledge of our students’ needs. We choose, design and adapt tasks that 
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will challenge all students, whatever the level at which they are working. These tasks 

allow students to develop their independence and feel proud of the ownership they 

have of their learning. We clearly communicate differentiated objectives based on 

prior understanding, which enable all students to make at least good progress. 

 

4. Interventions 

We anticipate areas of possible misunderstanding in our lessons and plan 

interventions that will support students and will move them on in their learning should 

this occur. These are determined by our accurate knowledge of students’ previous 

learning and by our high expectations of their progress. We know the impact that 

we expect these interventions to have and we evaluate them with regard to the 

difference they have made to students’ learning. We deploy additional support in 

the classroom well, ensuring that any intervention has significant impact on progress 

and attainment. We apply a model, which assesses students’ current knowledge; 

plans to address those needs and then retests to evidence progress.  

 

5. Assessment for Learning 

We use a range of techniques to systematically check our students’ understanding 

throughout each stage of the lesson. We anticipate the most likely areas of 

misunderstanding and we prepare planned interventions and support that will 

address these. However, we are also ready to adapt our approach spontaneously 

when we meet unexpected misconceptions or difficulties, or when students' interests 

can be captured in a way previously unidentified, but which will further their 

progress and / or capture their imaginations. 

Questions are used effectively throughout lessons to assess understanding and 

teachers make active use of Bloom’s taxonomy to ensure that questioning extends 

beyond knowledge and understanding to stretch the most able.  

 

6. Marking and feedback 

We have agreements about our approach to marking: its frequency, content and 

depth. We give ongoing oral feedback to individuals and to groups of students 

throughout lessons. Our feedback is more often positive than negative. It is sharply 

focused on the learning and aptitudes that we want to improve. 

The purpose of all our feedback, in marking, in target setting and orally, is to give 

students precise and motivating information about how well they are doing and 

what they should do next to improve. Students are expected to be an active part of 

the Marking and Feedback process (see Marking and Feedback Policy). 

 

7. Directed Reflection Time 

In order to develop resilient, independent students we encourage frequent 

reflection to take place during the lesson. This may take the form of peer or self 

assessment against objectives, targets or formal assessment criteria. Students are 

encouraged to edit or amend any previous misconceptions as their learning 

develops.  
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Outcomes:  

 

Basic skills 

We recognise the centrality to learning of the core basic skills. Literacy and 

numeracy form important parts of our lessons and our expectations of students in 

relation to these skills are high, and underperformance is regularly challenged. We 

design our whole curriculum to afford every opportunity for students to apply and so 

consolidate these core basic skills. Our expectations of their cross-curricular work are 

as high as those we hold in subject specific lessons. We use time very carefully, 

minimising waste and taking every opportunity to practise and reinforce core basic 

skills. 

 

SMSC/British Values 

In order to develop students into responsible citizens, our lessons are also shaped to 

include aspects of social, moral, spiritual and cultural understanding and awareness. 

Teachers take opportunities appropriately to promote positive understanding and 

tolerance – underpinned by the teaching of British Values.  

 

CEIAG/Work-Related Learning 

To ensure that students are prepared for the world beyond school, they are given 

the opportunity of working one day a week with the Albion Foundation (Key Stage 

3) or a work-based placement at Key Stage 4. CEIAG form times lessons also take 

place which enable students to look at their long term goals and teach them 

valuable skills about where they want to be in the future, whilst teaching them the 

skills to get there. 

 

Cultural Capital 

The Edge pledges that all students, including the most disadvantaged, will develop 

in a range of area,s which will develop them culturally and support them progressing 

in their future lives through extra-curricular experiences and opportunities that they 

have not experienced before.  

 

Classroom Climate 

Through careful and imaginative planning: our high quality teaching; good 

relationships and our high levels of teacher responsibility, we aim to generate high 

levels of enthusiasm from our students. We expect students to be active participants 

in their learning and we structure routines and rewards to support them. We want our 

students to show commitment to their learning. We give positive feedback when we 

see examples of this and we take measured and thoughtful action when it is absent. 

 

Student Attitudes 

We are developing the aptitudes of resilience, confidence and independence. We 

ensure that the tasks we choose give regular opportunities for students to develop 
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these aptitudes. We explain their importance to learning. We notice and comment 

positively when students demonstrate these aptitudes and we model them in our 

own actions. 

 

Gathering Information: 

Standards of Teaching and Learning are assessed mainly through formal lesson 

observations. In addition to this, information is gathered through informal learning 

walks, work scrutiny and student progress.   

 

 

 

 

 

Teaching and Learning: Sharing Good Practice 

 

1. Coaching and CPD 

Performance management targets are set carefully through discussion and against 

previous records of Teaching and Learning. They are designed to stretch and focus 

teaching staff; enabling them to better improve their own professional practice. 

Improvement towards these targets are tracked, challenged and supported by line 

managers.  

 

2. Student Voice 

We regularly gain student feedback through the mode of interviews, surveys and 

questionnaires. The service they provide is invaluable in gaining a student 

perspective: teachers are able to reflect on responses and use them in future 

planning, delivery and initiatives.  

 

3. Whole School Teaching and Learning 

The entire teaching staff meet regularly to discuss matters driven by the school 

improvement plan in relation to The Quality of Education. These sessions will vary 

according to needs identified through learning walks, lesson observations and 

subject leaders’ feedback. These sessions may take the form of presentations, 

workshops, discussion and sharing events.  


